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The Toolbox
As with any piece of work that you are about to undertake,
you need to equip yourself with the requisite tools for the job.
However, in the case of drama, rather than a box of physical
objects, often the equipment needed, is your plan, your body
and intellect and those of your pupils. You also will need
time and a critical eye, both the first and second time you go
through a scheme. But it’s worth remembering that, if you put
in the time the first time around, you then will have a scheme
for life. A scheme you can re-use; grow; develop; adapt and
share over your years of teaching. We hope that that this
tool-box, will give you a road map for planning and learning
about what to look for within your drama practice.
Toolbox Authors: Sarah Fitzgibbon and Joanna Parkes

Who is this for?
The toolbox is applicable to all teachers working in
mainstream schools and with some minor adjustments
that are outlined in the Drama Schemes, it will also meet
the needs of teachers who work in the ASD units of
mainstream schools.

What is a drama scheme?
A drama scheme is a programme of drama activities
that takes place with a specific group over a number
of weeks. A scheme usually revolves around a specific
theme(s) or story and progresses from week to week
following a storyline or through-line. During the life of
the scheme participants will be encouraged to explore
a broad range of events and characters. They will
experience other lives and situations, possibly go on a
journey and in the process most likely encounter the
range of emotions and perspectives that can usually
only be most effectively garnered from walking in
someone else shoes.
A drama scheme should also encourage the children
to solve problems both individually and collectively.
Teamwork is encouraged within the group and during
the process it is more than likely that the teacher/
facilitator will gain additional insights into the abilities
and perspectives of his/her pupils.
Within an educational context schemes also have
the capacity to incorporate various strands from the
primary school curriculum into their structure.

Structuring a drama scheme
We are going to give you two drama schemes that
have been developed specifically for children attending
ASD units in mainstream schools. But before we start
to look at particulars it’s probably useful to just outline
the fundamentals that need to be considered when
beginning to structure your own drama scheme.
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It is worthwhile to consider these components from the
very beginning of your drama practise as obviously the
more you begin to consider and give thought to these
building blocks the easier it will be when you begin to
develop your own concepts and ideas.

The Individual Child
By participating in the drama scheme that you have
prepared you would hope that the child should be
enabled to:
• Engage in make-believe

What do you want to achieve with
your group?

• Develop the ability to play in role for a sustained
period of time as an integral part of the action and
understand the difference between fantasy and reality.

Remember there is huge potential to explore a
whole range of themes and emotions within drama
and the more drama work that you do with your
group, the more likely it is that your participants will
readily engage with the schemes that you have so
painstakingly prepared.

• Develop the ability to follow a story as it develops

But be realistic. The first drama scheme that you
deliver with your group will not tick every box on the
curriculum nor will it fundamentally transform the group
or child that you work with in one or six lessons. But
educational drama is a journey and these schemes are
the foundations that will help you to achieve the goals
you have set for your group. If you persevere it is most
likely that you will begin to notice the small changes
and achievements that can begin to occur. You may
even begin to see one or two children in a different light
or witness skills or traits that you didn’t realise certain
children possessed. But it will take time.
A useful piece of advice comes from one of our
participating teachers Susan Corrigan:
I feel teachers undertaking any work on drama
in an ASD unit would really benefit from working
in collaboratively with another teacher or SNA. The
adults could provide role models and encourage
greater participation by scaffolding the work of the
children. It can also allow for one adult to assume a
specific role in the drama.
Some examples of what you hope your scheme might
achieve would include the following:

• Enjoy actively participating in a story and overcoming
the challenges presented collectively as part of a
group.
• Work both individually and as part of a team
• Feel a sense of achievement
• Collaborate with other children in the class to create a
shared story rather than their own individual story.
The Teacher
By competently delivering a drama scheme with
children who attend ASD Units in mainstream schools
we would hope that you might be able to:
• Deliver a drama scheme that will enable you to work
with students in a way that is both creative and
tailored to meet the needs of your specific class.
• Provide the appropriate physical, social and
intellectual challenges for your group.
• Possibly observe the gaps in some children’s
comprehension that may became apparent through
doing drama
• Provide new opportunities that will enable you to
potentially witness a new range of abilities that could
be presented by individual children.
• Further your own drama practice as a teacher who
works with children that present with Special Needs.
• Support the children that have difficulty in trying to
imagine certain scenarios by providing relevant visual
5

stimuli and props during your drama sessions.
• Through on-going drama work to identify the
appropriate themes and characters that the children
that you work with will readily engage with.
• Provide adequate time and space for the group
to reflect upon their drama process and to use
appropriate tools to support that reflection. Eg.
Recapping, Reviewing, Photo Story (See Photo Story
explanation in the Dragon’s Quest Scheme)
• To accurately assess the contribution that each child is
capable of making to the process and to appropriately
deliver a drama programme that recognises the
challenges that may be faced by each individual
during the life of the drama scheme.
• What theme/ story do you want to explore?
• Remember you know your group better than anyone
else. What works very well in one class may not
have the same desired effect in another. Stories and
dramas can start anywhere and explore anything, yes
it would be fantastic if your group wanted to all be
knights or astronauts, but if initially you feel that they
need something that’s closer to their own reality or
comfort zone then accommodate that. Remember the
possibilities within drama are infinite; you can always
move on to bigger and different adventures at a later
date
• So maybe the drama scheme is simply about a boy
on his way to school and what he might encounter or
experience along the way, maybe it’s about something
the group connect with on TV like being reporters on
the news or chefs on a cookery programme or maybe
it is a magical journey to a magician’s cave or to find
a rare plant in the jungle. The point is that you know
what your objectives are and you are best placed
to help your group meet them by creating a drama
scheme that they are capable of engaging with and
that challenges them appropriately.
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How will you develop your theme/
idea?
What happens in the narrative that you are developing
that will bring your group on a journey? What questions
need to be answered? What dramas need to be played
out? What problems need to be solved?
e.g. What are the chefs making? Who is it for? What
ingredient will they use? Do they have everything they
need? How will they get it? What challenges do they
face?
Construct the possibilities in your head, write them
down and try to envisage how your group will respond.
Remember the key is about being prepared. Because
you can never be sure how your groups will respond to
certain tasks or ideas. Participating children may spend
much longer than anticipated on certain strands of a
drama/task or they might do it far more quickly than
anticipated or (and this is probably the most deflating
outcome) you realise that the particular task/idea that
you have so carefully prepared within the drama is
just not going to engage your group and you need to
move on.

What Visual Aids do you need?
Our work that took place in the ASD Units in mainstream
schools 2012/2013 clearly indicated that children’s
engagement in drama was significantly enhanced via the
utilisation of strong visual aids and theatrical properties.
Gather as much as you can when preparing the drama
scheme. This may influence your choice of scheme as if
you have access to appropriate visual aids and props for
a particular scheme this should significantly enhance a
positive outcome for children’s active participation and
engagement in the drama.

Stimulate the Senses
Children also loved being given the opportunity to use
their senses during the process such as the opportunity
to smell and hear certain things that greatly enhanced
their ability to participate in the drama scheme
presented. (even really simple ideas like the smell of
sulphur from a match being lighted to represent a camp
fire, a scented hand cream in a different jar to represent
a magic potion, a piece of music to help bring them on
their way) It may take a little work but you’ll probably
find the outcomes are definitely worth it.

Sample Drama Scheme 1
The Great Adventure of the Dragon’s Egg
Overview
This story was developed in response to
the direct interests articulated by a group
of children attending an ASD unit in a
mainstream school that the programme
facilitators were working with. Initially the
group expressed an interest about Knights
and Dragons and from there it evolved into
a story which facilitated younger children
being farmers and the older ones being either
knights or ‘hero explorers’ (their description).
We are presenting you with two variations
of the same programme that was aimed at
two different age groups that the facilitators
worked with (6-9 and 9-11). Each programme
was designed to accommodate the different
developmental needs presented by the pupils.
Please note: The sessions as outlined are only intended
as a guide; feel free to add, swap and substitute as you
wish within the fiction as some groups may progress at
different rates. The important thing is that the drama
works for you and your specific group!
Based on the delivery of this programme in four
separate ASD units; it is envisaged that participation in
this drama scheme should enable the child/children to:
• Encourage individuals in the group to collaborate and
share ideas.

• Work towards resolving problems collectively.
• Offer opportunities to develop gross and fine motor
skills, e.g. unlocking a padlock
• Enhance the ability to share.
• Use language skills to negotiate around obstacles,
e.g. Getting past a grumpy gatekeeper.
• Achieve completion on a quest or task and the
validation that comes with that.
• Be the authors of their own adventure whereby each
individual child can bring their skills or interests to
bear on a positive outcome that is achieved at the
end of a specific challenge or journey.

But Mama Dragon explains to the brave farmers that
this journey is not without its dangers. Dragon Valley is
about a two-day journey. The egg must be kept warm
all the time and placed in a fire throughout the cold
night. The farmers must take turns at minding the egg.
This journey will not be easy, so to guide their way she
encloses a map.
To reassure the farmers the Mama Dragon explains that
all the dragons is this land are vegetarian dragons; they
do not eat humans, so the farmers have nothing to fear
once they get to the valley or if the baby dragon hatches
before they get there. However the journey is full of
trials and perils. They have their quest.

• Actively listen to the solutions that are presented by
other participants.

Before you begin the delivery of this scheme here are
some basic props you might find useful.

• Enhance their ability to balance and walk in a straight
line, e.g. walking across a rope bridge.

• A Dragon’s Egg (made with papier-mache or a
brought egg such as an Ikea Easter egg shell or
ceramic ornamental egg)

Overview
Our story begins on a farm with a group of hard-working
farmers. All have responsibilities and a daily timetable
of chores and tasks that must be completed in the care
of their crops and livestock. One morning after a storm
they find a letter asking them to look out for a Dragon’s
egg that has gone missing, they then find an egg which
happens to be a dragon’s egg. They also discover a
letter from the Mama Dragon explaining to them that
the egg is very precious and must be kept warm and
asking them to go on a long journey Dragon Valley to
return the egg to her.
The farmers agree.

• An old fashioned letter from the Dragon Mama (Link
to letter)
• A rucksack with items to pack for the journey
• Rope for climbing the mountain
• Ingredients for the potion (to be determined by the
children)
• Sensory stimulation:
• A match to light a camp fire
• Water poured from jug to glass to make the sound
of the stream
• Dried Autumn leaves do that they can feel the forest
• Thin Wool to feel Spiders webs in the forest
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Session Notes for
ages 6 -9 years

It is getting dark so it is time to set up camp for the
night. They need to light and feed a fire through out the
night so firewood need to be collected. Everyone drinks
hot chocolate and makes toast by the fire before resting,
but remembering that one person need to watch the fire
at all times the farmers set up a rota.

Warm-ups
Sarah Fitzgibbon describes her warm up process with
the group:
As a warm up, I did a physical warm up to the music of
Rene Aubrey. The music was rhythmic and calm. The
physical activity took the form of a follow the leader
and focused on warming up muscles and balance. Each
session was closed down using music and we talked in
terms of chapters rather than sessions.
Please note: It is recommended that you complete a
series of warm-up and focusing exercises with your
group at the beginning of drama every session in order
to get the group focused and ready to participate in the
story.

Our Quest in Brief
• Establishing the farm and a co-operative working
environment.
• Find the egg and discuss what to do
• Get information and prepare for the quest
• Beginning the journey and complete the first challenge
• Complete a series of challenges (both physical and
intellectual ensuring that they are appropriate to the
group’s interests and abilities) on the journey.
• Meeting the mother dragon and caring for the baby
dragons.
• Journey home.
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Session / 3

Session / 1
Tell the group that our story begins on a farm with our
group of farmers. Discuss where the different animals
have their pens, where the well is and discuss what
needs to happen every day. The teacher can choose
to draw out the Farm first on paper and using post-its
decide how this map relates to the classroom, e.g. is
the well beside the pigs? Where is the hen house or the
orchard? Tell the class that as the farmers they all have
responsibilities and a daily timetable of chores to be
done and tasks complete in the care of their crops and
livestock. Assist the young farmers to set up a routine
and play through a day, inc. working in all the different
areas of the farm, while stopping for breakfast, lunch
and dinner. As a group mime the various jobs to be
done, ensuring that you the teacher join in the action
and work alongside the pupils. At the end of the day
discuss how their day went. Are they pleased with how
the day went and do they feel the animals are doing
well. Bring up a few difficulties they are experiencing on
the farm such as: fixing the roof of the barn and picking
the apples on the tops of the trees.

Session / 2
Recap on the previous session. Encourage the pupils
to go back into role as the farmers after they have
experienced a terrible storm. Explain that there are a
lot of tasks that they will now need to complete due to
the storm; e.g. Picking up branches, mending fences,
checking on their animals etc. As the farmers begin
to check the animals find a mysterious egg. The egg
may have clues: wrapped in Asian or Chinese fabric;
have a symbol on it that can be a symbol of dragon; or
a drawing on the egg. As a group, they have to decide
how to find who the egg belongs to. Using Visual Arts
they may create a poster; put notices in the paper or on
lampposts. It may then be appropriate for the class to
discuss how to care for the egg; eg. Using incubators,
wrapping it up in cotton wool etc.
Another option is to create a poster from Mama Dragon
asking the farmers to look out for the missing egg. I
found it useful to put the poster up in the classroom
and ‘discover’ it with the class. Then we could all look
for it together and ‘find’ it in a place where I had hidden
it earlier.
Facilitator – Joanna Parkes

The farmers receive a letter from the Mama Dragon.
It tells them that she was bringing her eggs to hatch
in Dragon Valley behind Belch Mountain (a child’s
suggestion that the facilitator included) but she got
caught in the storm. When she got to the Valley, she
realised that one egg was missing. As her other babies
are about to hatch, she asks the farmers if they could
bring the egg to Dragon Valley. It is a two-day journey
and she encloses a map (this could incorporate an
element of the Geography curriculum). She tells them
that the egg must be kept warm all the time and placed
in a fire throughout the cold night. The farmers must
take turns to guard and protect the egg. These are
vegetarian dragons so don’t eat humans so the farmers
have nothing to fear once they get to the valley or if the
baby dragon hatches before they get there. However
the journey is full of trials and perils. Discuss what they
should do. You may need to reinforce the point that this
is a fantasy journey.
Remind them that they need to pack and ask their
neighbour to mind their animals and crops. Discuss what
they will need to bring? Create lists and discuss how
much someone can carry and review what the terrain
looks like on the map. Make a list of things you will have

to bring on the journey – remembering that you will have
to carry everything that you bring. Pack your bags.

Session / 4
The farmers say goodbye to their animals and set off on
their journey. First they walk through the fields around
the farm, over the stone-wall and through the forest to
the edge of the mountain until they are facing a steep
cliff. They have to lie on their bellies and crawl “up” the
cliff face. They have to hold hands, ropes or scarves and
get to the ‘top’ together. Then they meet the Grumpy
Gate Keeper (TiR)* They have to get the gatekeeper to
give them the key to the padlock on the gate. They can
try various ways but the Gate Keeper is too grumpy so
they have to wait until he/she falls asleep, so they can
‘sneak’ the keys off them. But which is the right key? Will
they wake the Gate Keeper? The keys are positioned all
around their body. It is a version of Jailor and Prisoner
(Playing the Game by Christine Poulter)
* if members your group can’t deal with you going
into role or playing pretend, ask one of your SNA’s.
Accepting you in role can be helped by the group
‘dressing’ you as the character and setting you up.
When they have opened the padlock and are through
and on to the ravine.

Session / 5
The next morning the farmers tidy up their camp
leaving no rubbish behind them and set off across the
Rickety Bridge. This will require a bit of setting up.
Ideally two people holding two pieces of rope to make
the ‘banisters’. Instead the wooden slats are pieces
of newspaper. Like a monkey bridge, anyone wishing
to cross has to hold on to both sides and walk on the
pieces of paper. The farmers can only cross one by one,
holding onto the handrails. However the ‘wooden slats’
or paper are delicate, if they get broken (or ripped) they
may be removed to heighten the challenge.
Before they attempt it discuss how will they carry the
egg across?
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Once the Rickety Bridge, they start to smell bad
smells. They are about to enter the swamp. This is like
an obstacle course and they have to go from patches
of dry land to other patches of dry land (cushion to
cushion) without falling into the swamp. They see a sign
saying “Beware Trolls”. The farmers have a discussion
about trolls during which the teacher tells them certain
facts about these trolls:
1. Trolls love eggs to eat., all kinds of eggs.
2. Trolls love cats.
3. If a Troll pinches you with their long dirty nails or if
they bite you with their slimey fangs, you might be
turned into a Troll.

Session / 7

4.Trolls hate humans and dogs
As a group, figure out a way to get passed the troll,
without getting bitten or without the troll smelling the
egg. They have found a bag of cloth and furs and they
use this for a disguise.
They see the troll (TinR) and enact their plan. This plan
usually takes the form of them disguising themselves as
cats and they smuggle the egg passed.
Once pass the troll, set up camp. They are on the edge
of Echo Forest and can hear the sounds of the forest
at night. Encourage the group to make a soundscape
of the noises that they hear in the forest; conducting
the group in the process. Once again they have hot
chocolate and toast and take turns to watch the fire.
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Session / 6
Tell the group that Echo forest is very dark so in pairs
the farmers have to make their way through the forest.
In pairs they agree a shared noise and one of the pair
has to find their partner using their noise.
At the end of the forest, they have to make their way
through the giant spider’s web.
This again needs a bit of set up. Two people and/ or
chairs create a web using a ball of wool with gaps
big enough for individuals to get through. Having got
through the forest they have to build a fire and keep
the egg warm. When everyone settles down they find a
code ( a = 1 or as easy or difficult as you wish to make
it) carved into a tree. The code suggest that the farmers
should disguise themselves as dragons when entering
dragon valley so that they don’t disturb the other
dragons while they look for Mama Dragon.

The farmers disguise themselves and walk around the
volcano. Using pieces of red / orange fabric allow the
group to create waves, two low and one high, they have
to take turns running under the high flames. Then they
go into dragon valley. They find Mama Dragon who
is delighted to see them. The egg hatches along with
all the others and the farmers have to teach the other
dragons how to take care of baby dragons.
Ask each individual to imagine that they are the baby
dragon in the egg and encourage them limb by limb to
hatch out of the egg. Then give each student is given
a fabric dragon baby to hold and mind. They have to
imagine them and any props they require like bottles.
When the baby dragons are old enough to be babysat, the Mama Dragon takes the farmers home. Mama
Dragon (TinR) sits on the floor the rest of the class line
up on the floor behind the teacher with their legs on
either side in a v shape. Creating a ground based roller
coaster, leaning back to go up and leaning forward go
downwards and leaning left or right go around corners.
She flies them all over the volcano, echo forest, the
swamp, the gorge, the gate-keeper and back to the
farm. The animals are happy to see them. Mama Dragon
wants to do something to help them. Can the farmers
think of how the dragons can help them during the
seasons?
They say goodbye and they promise to visit the baby
dragon every year.

Session Notes for ages 9-11

Warm-ups

Session / 1

These sessions were delivered in the ASD units of
Mainstream schools. There are a number of differences
between these session notes and the notes above that
are for the 6-9 age group. The variations in the sessions
were designed to accommodate the developmental
needs of the different age groups who were
participating in the scheme. These notes are intended
merely as an outline, as our experience indicated to us
that there needs to be great flexibility on the part of the
teacher to accommodate the needs of the group and
any incidents or events that take place within the unit.

Sarah Fitzgibbon describes her warm up process with
the group:

Our story begins in a castle with our group of knights/
heroes. The knights are in training and have to do daring
deeds, tasks and feats. They cannot become full knights
until they complete a quest. All have responsibilities
and a daily timetable of chores to be done and tasks
complete in their training. The teacher can choose
to draw out the outline to a knight and explore what
a knight needs on the inside and on the outside to
become a hero. What kind of skills would they need to
become a brave knight?

Please use the session numbers as a guide and just that;
remembering that one group might fly through the
session and want to move to the quest quickly, however
another groups may need to spend weeks on the farm
before they are ready to find the egg and start the
journey.
As we know every group attending an ASD unit are
different and the scheme is designed to account for that
difference. These activities are a guide only, you can
add, swap and substitute ideas and themes as you wish
within the fiction.

As a warm up, I did a physical warm up to the music of
Rene Aubrey. The music was rhythmic and calm. The
physical activity took the form of a follow the leader
and focused on warming up muscles and balance. Each
session was closed down using music and we talked in
terms of chapters rather than sessions.
Please note: It is recommended that you complete a
series of warm-up and focusing exercises with your
group at the beginning of drama every session in order
to get the group focused and ready to participate in the
story.

Our Quest in Brief
• Establishing the farm and a co-operative working
environment.

Gather the knights together and ask them were they
woken by the terrible storm. Tell them that you found
a mysterious egg outside the castle. They have to
decide a way to find out who the egg belongs to. They
may create a poster; put notices in the paper or on
lampposts. There is a symbol with/or on the egg which
is a Chinese character for dragon. Discuss how to care
for the egg, i.e. incubators.
Design your poster.

• Finding the egg and discussing what to do
• Getting information and preparing for the quest
• Beginning the journey and complete the first challenge
• Complete a series of challenges (both physical and
intellectual ensuring that they are appropriate to the
group’s interests and abilities) on the journey.
• Meeting Dr. Xavier and the mother dragon making a
hard choice/facing a dilemma.
• Journey home.
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Session / 2

and Prisoner (Playing the Game by Christine Poulter)

1. Trolls love eggs to eat., all kinds of eggs.

Recap on the previous session. Encourage the pupils
to go back into role as the knights. Tell the knights that
they have received a response to their poster; a letter
from a Dr. Xavier with a map. Dr. Xavier is a Dragon
expert in Trinity College. He heard about our posters
and asks that the Knights undertake a quest: to bring
one of the last dragon eggs in the world to dragon
valley behind Belch mountain. In his letter he warns
them that it could be a dangerous journey and it will
test their training. The egg must be kept warm all the
time and placed in a fire throughout the cold night. The
knights must take turns. Dr. Xavier also says that this
breed of dragons are vegetarian so don’t eat humans
so the knights have nothing to fear if the baby dragon
hatches before they get there. However the journey is
full of trials and perils and once in the valley they may
encounter non-vegetarian dragons so to be careful and
read any notes they find on the trail. The knights have to
agree to go on their quest.

* if members your group can’t deal with you going
into role or playing pretend, ask one of your SNA’s.
Accepting you in role can be helped by the group
‘dressing’ you as the character and setting you up.

2. Trolls love cats.

When they have opened the right padlock with the right
key and are through the gate and on to the ravine.

4.Trolls hate humans and dogs

Before they leave, they need to pack. Discuss what will
they need to bring? The terrain is too mountainous
for horses so they have to go on foot. Create lists and
discuss how much someone can carry and review what
the terrain looks like on the map. Pack and head off.

Session / 3
They knights set out on their journey. First they have
to lie on their bellies and crawl “up” the cliff face. They
have to hold hands, ropes or scarves and get to the
‘top’ together. Then they meet the Grumpy Gate Keeper
(TinR) They have to get the gatekeeper to give them
the key to the padlock on the gate. They can try various
ways but the Gate Keeper is too grumpy so they have
to wait until he/she falls asleep, so they can ‘sneak’ the
keys off them. There are a number of keys and a number
of padlocks. But which is the right key for the right lock?
Will they wake the Gate Keeper? The keys are positioned
all around the gatekeeper’s body. It is a version of Jailor
12

It is getting dark so it is time to set up camp for the
night. They need to light and feed a fire through out the
night so firewood needs to be collected. Everyone drinks
hot chocolate and makes toast by the fire before resting,
but remembering that one person need to watch the fire
at all times the farmers set up a rota.

Session / 4
The next morning the knights tidy up their camp
leaving no rubbish behind them and set off across
the Rickety Bridge. This will require q bit of set up.
Ideally two people holding two pieces of rope to make
the ‘banisters’. Instead the wooden slats are pieces
of newspaper. Like a monkey bridge, anyone wishing
to cross has to hold on to both sides and walk on the
pieces of paper. The knights can only cross one by one,
holding onto the handrails. However the ‘wooden slats’
or paper are delicate, if they get broken (or ripped) they
may be removed to heighten the challenge.
Before they attempt it discuss how will they carry the
egg across?
Once the Rickety Bridge, they start to smell bad smells.
They are about to enter the swamp. This is like an
obstacle course and they have to go from patches of dry
land to other patches of dry land (cushion to cushion)
without falling into the swamp. They see a sign saying
“Beware Trolls”. The farmers have a discussion about
trolls during which the teacher tells them certain facts
about these trolls:

3. If a Troll pinches you with their long dirty nails or if
they bite you with their slimy fangs, you might be
turned into a Troll.

As a group, figure out a way to get passed the troll,
without getting bitten or without the troll smelling the
egg. They have found a bag of cloth and furs and they
use this for a disguise.
They see the troll (TinR) and enact their plan. This plan
may take the form of them disguising themselves as cats
and they smuggle the egg passed.
Once past the troll, the knights set up camp. They are
on the edge of Echo Forest and can hear the sounds of
the forest at night. As a group, encourage the children
to make a soundscape of the sounds that they hear
with the teacher conducting the sounds that they make.
Once again they have hot chocolate and toast and take
turns to watch the fire.

Session / 5
Tell the group that Echo forest is very dark so in pairs
the knights have to make their way through the forest. In
pairs they agree a shared noise and one of the pair has
to find their partner using their noise.
At the end of the forest, they have to make their way
through the giant spider’s web.
This again needs a bit of set up. Two people and/ or
chairs create a web using a ball of wool with gaps
big enough for individuals to get through. Having got
through the forest they have to build a fire and keep
the egg warm. When everyone settles down they find a
code (a = 1 or as easy or difficult as you wish to make
it) carved into a tree. The code suggest that the knights
should disguise themselves as dragons when entering

dragon valley so that they don’t disturb the other
dragons while they find the mother dragon.

Session / 6
The knights disguise themselves as dragons and walk
around the volcano. Using pieces of red / orange fabric
allow the group to create flames, two low and one
high, they have to take turns running under the high
flame. Then they go into dragon valley. They find the
Dr. Xavier (TinR) or (student in role) who is delighted
to see them. He explains that dragon valley was where
dragons hatched their babies for years but these are
the last dragons left. Dr. Xavier says that he/she is
planning to take all the baby dragons back to the labs
in the university to study them. He is going to set up
a zoo and keep them there tied to the ground so they
can’t fly away. He/ she then asks them to hand over the
egg. Just the egg hatches along with all the others. The
knights have to teach Dr. Xavier how to take care of baby
dragons. They have a baby dragon each (this was a piece
of fabric and swaddled like a baby- you can do baby
dragon-like cries to focus them on the caring tasks). It is
very hard work and non-stop. Dr. Xavier says he is going
to go and arrange for help to bring the babies back to his
lab and the knights must care for the babies overnight
until he gets back. They try and settle the baby dragons
for the night and cuddle them up by the fire. They
discuss Dr. Xavier’s plan for the baby dragons. Get an
idea of how they feel about Dr. Xavier’s plans.

Session / 7
Gather the group and remind them of the situation they
find themselves in. Ask them to lie down as if asleep and
they have to guess who you are going to be.
Make the most dreadful noise: a crying dragon. It is the
Mama Dragon (TinR), she is exhausted she explains that
mother dragons lay their eggs all around the place and
where the egg is set can affect what type of dragon
hatches; like a snow dragon is an egg laid in hot pool of
water surrounded by snow; a fire dragon is one laid in

a volcano. Where the eggs are left affects what kind of
dragon they become. However when she went to collect
her eggs and bring them to dragon valley to hatch she
found that most of her eggs were gone, missing. She
found one but as she was flying with it she was caught
up in a terrible storm, she dropped the egg and couldn’t
find it. It was near a castle and was afraid that the
people in the castle would try and kill her, she came to
dragon valley to see if the baby dragons might come
here but they are not……she cries.
Explore with the knights their dilemma coming out of role
as required. Do they give Mama Dragon her babies back?
Or do they let Dr. Xavier have them to study the last
dragons in the world? Is there a deal that can be done?
Our resolution was that as she was among the last of
the dragons she needed help to rear her babies and Dr.
Xavier could help and study them but the dragons had
to remain free. Dr. Xavier had to promise not to take the
babies. He and his students baby-sit the baby dragons
while the mother dragon takes the Knights home. (TinR)
Mama Dragon sits on the floor the rest of the class line
up on the floor behind the teacher with their legs on
either side in a v shape. You then create a ground based
roller coaster, you have to lean back to go up and lean
forward to go down. She flies them all over the volcano,
echo forest, the swamp, the gorge, the gate-keeper
and back to the farm. The mother dragon wants to do
something to help them. Can the knight think of how the
dragons can help them during the seasons? Cleaning the
turrets on the castle?
How can they let the last dragons know that they would
be welcome at their castle.
They say goodbye and they promise to visit the baby
dragons every year.
I usually like to create a book of our journey using
the photos we have taken on the way, our maps and
drawings. It is just for pleasure as I enjoy the activity but
it does seem to help as a recording of the event and as
an aid memoir for the pupils and teacher.
Sarah Fitzgibbon
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of stretching exercises. Ask if any of
the young cadets would like to do
lead an exercise.

Sample Drama Scheme 2
A Mission to Space
The Maiden Voyage of the Young Astronauts Academy
Session notes for ages 6-10

our heroes head for home bringing their new alien friend
with them.

This story was developed in response to the direct
interests articulated by a group of children attending an
ASD unit in a mainstream school that the programme
facilitators were working with. The programme was
designed to accommodate the different developmental
needs presented by the pupils.

Once they get back there are lots of photographers and
journalists who arrive to meet them and of course are
also very excited to meet the alien. Unfortunately there
is also a crazy scientist present who wishes to conduct
a series of experiments on the visiting alien. The young
astronauts work to help the alien to get away from the
crazy scientist and make him a house so he can stay
here for a while.

Please note: The sessions as outlined are only intended
as a guide; feel free to add, swap and substitute as you
wish within the fiction as some groups may progress at
different rates. The important thing is that the drama
works for you and your specific group!

Summary
A group of young cadets are coming to the end of
their Astronaut Training and are preparing for their first
mission into space. On the day of their graduation they
take photographs to celebrate their achievement and
board the rocket for their first mission into outer space.
On their travels they explore a number of planets and
meet and greet the aliens who live there. Unfortunately
our brave astronauts also meet an evil alien who locks
them up in a prison. Fortunately they are released by a
friendly alien who helps them escape. The friendly alien
then hides on the rocket and comes away with them.
Once more our brave and intrepid astronauts board their
rocket and travel to another planet. This time the planet
is a frozen wasteland and to their shock and surprise
their rocket engine freezes in the cold and becomes
immobilised upon landing. The astronauts ask the
friendly alien who hid on the rocket if he can help them
de-frost their engine. The alien very kindly agrees and
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Finally all the young astronauts are presented with
medals to honour the courage and skill that they have
demonstrated on their first journey into space.
Points to note before you start the scheme
The order of what happens in your drama sessions will
primarily depend upon what interests your group and
what ideas they come up with. In general you can ask the
group for ideas on what the mission might involve and
then, using their suggestions you can plan accordingly. In
addition, it is more than likely that your group will come
up with ideas and suggestions during the session which
you can incorporate and include in the story.
But please note: You can only work in this way when
working with a small group – usually 6-8 pupils, it is
much more challenging to incorporate everyone’s ideas
into a session if you’re working with a group of eight or
more students. When working in a mainstream class you
would usually have a more structured plan, which might
include just a few decisions that the class can become
involved in. In the context of a small class, you can be
much more flexible in your planning.
Catering to the individual needs of this group:

Tell them they are going to do a short
mission into space as the final part
of their training. Ask them where we
might go and what we might see in
space.

The story and focus of this scheme was adapted
specifically to address the particular interests and
needs of a certain group that we were working with.
For example - one pupil was very focused on watching
the news and discussed the changes in the economy
regularly in class so in the version we did with his group
we included in the drama the role of a budget inspector
on the space mission precisely for him. Another pupil
found it very hard to sit still or to be quiet and focused
so in the scheme we included some activities that
involved moving quietly and being still and focused
which supported his participation in the drama.

Preparing for the Mission
Discuss what we have to wear in
space. Looking at pictures can be
helpful.

Props that you might find useful during this Drama
Scheme:
• Chairs lined up as seats on the rocket ship
• Red, yellow and orange fabrics to make flames for the
volcano
• Materials to represent the aliens – such as polystyrene
balls and wooden kebab sticks or boppers.
• Helmets for some or all of the astronauts. (These could
possibly be made in class with cardboard boxes and
tin-foil)
• Microphones to interview the astronauts.
• A lab coat and maybe a toy stethoscope for the mad
scientist to inspect the alien
• Medals for the astronauts when they have completed
their journey
Other useful materials
• Images of astronauts
• Images planets and stars
Please note: It is recommended that you complete a
series of warm-up and focusing exercises with the group
at the beginning of every session.

Session / 1
Setting up the Space Agency & the Astronaut
Training School
Setting the Scene
After a general warm-up and series of focusing exercises,
tell the group you are going to start a story set in the
future when people are travelling more frequently into
space. We are going to set up a training school for young
astronauts. Ask the group what skills would an astronaut
need to have?
Tell the group they are going to be a class of trainee
astronauts called cadets. You as Teacher in Role (TinR)
are going to be the astronaut teacher.
TinR – Welcome the young cadets to the end of their
training session.
Ask if they have done their daily exercises. Lead a series

All together pick up our (imaginary)
space trousers and put them carefully
on. They are big and heavy and make
quick movement difficult. Then put
on the space jacket – also heavy and
fasten with velcro to the trousers.
Next squeeze our feet into the space
boots and attach straps. Next comes
the cotton balaclava with inbuilt
microphone so we can hear each
other when we have the helmets on. Then put the helmet
on – sealing it down and attaching to the jacket and
lastly the gloves.

example - one chair at the front for the Captain and the
other chairs behind in two’s. You might decide a different
format – for example with all the chairs facing each other
around the sides of the rocket.
Make a list of things you might need to bring on the
journey to Space.
Go back in role and ask the young cadets to line up at
the door to the rocket.
TiR as astronaut teacher: Welcome the astronauts on
board. Ask them to take a seat on the rocket and to
check the controls over their heads.
When everyone is seated, ask the cadets to check their
communications channels, that their air equipment is
working and to prepare for take-off.
Blast Off!
Check into the Air Traffic Flight Command to get
permission to blast off.
Count Down from 10 to 1. Start with the arms down at
the side and finish with the arms above the heads when
you get to 1 – BLAST OFF!
Rock from side to side as you take-off. Point out things
you are passing by out the window, for example: ‘there
goes the Earth getting smaller and smaller, Oh look at
the moon. Have you seen the fire on Mars today? etc.’

When everyone has their space suits on ask the young
cadets to walk slowly around the room – big slow steps
are all you can manage in the space suit.

Tell the cadets that you are just going on a short journey
and after a quick circuit of space ask permission to land
again.

Ask the young cadets to come together as a group
and to pose for a photograph of the young cadets
on their final day of training. Ask them to take a pose
showing how brave and proud they are. They may want
to (pretend to) hold their helmets in their hands. Group
them together and take a real or pretend picture.

Do another count down but this time in reverse – start
with their hands over their heads at 10 as you count
down lower your arms.

Stop the drama for a moment – step out of role. Tell the
group you are now going to set up the rocket in the
classroom. Ask them what a rocket looks like.

Step out of role – tell everyone you are going to leave the
drama for today but you will continue on the next time.

Launching the Rocket

Congratulate the young cadets on their first flight to
Space and tell them next time they will have a special
mission to complete.

Suggest the group draw some pictures for next week of
astronauts and rockets

As a group organise the chairs as if in a rocket for
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Session / 2

Ask the astronauts to slowly explore the planet.
What do they see? What can we find?

First Mission

After recapping on the drama of the previous session
the cadets are now ready to go on their first major
mission in to Space.

As the pupils make their way around the planet,
narrate their journey. They climb over craters,
around ravines, narrow ledges and steep paths.
Use chairs, cushions etc to mark out obstacles
and narrow ledges they need to navigate. After
some time searching unsuccessfully for the
object they need to collect suggest that maybe
they need to return to the rocket but they can
come back another day with more equipment to
search for the object.

The purpose of the mission could include any of the
following:
• To collect samples of a rare and precious plant, (which
only grows on one planet and has extraordinary
medicinal qualities).

•

To collect sample of a rock, (which is in great
demand on earth). Why is it in demand? What
special qualities does it have?

(It is also entirely possible that your group identify a
purpose for their mission that is something completely
different to ideas identified above.)
Welcome the young cadets back and tell them about
their first mission to space. Discuss what they are going
to have to do and what they might need to bring.

Back in role remind the astronauts that they might meet
an alien on their mission. Tell the group that the aliens
speak a beep-beep language- expressing different
feelings and emotions through a series of beepbeep-beeps. As a whole group see if you can express,
happiness, sadness, excitement, fear, etc, through a
series of beep-beeps.
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Note: On the rocket give different members of the
group the chance to be the Captain sitting at the top of
the rocket.
Look out the windows and see what planets you are
passing. Look out for the planet you were on the
previous time. Prepare for landing. Go through all safety
checks and land as before.
Remind the group that the planet is wild and barren.
Remind the astronauts about the very strong winds,
show by example how they have to struggle to make
their way around. Look around the planet as before.

On returning to the rocket express some
concern that there seems to be a crack in the
fuel tank Ask the group what you can do? There
isn’t enough fuel to return home and unless
they solve the problem they could be stranded
on the planet. Ask the group for their thoughts.
Is there anything on the planet they can use to
make rocket fuel? And decide what you might
do to repair the crack.

To see if the astronauts can meet an alien and
make friends with them.

Out of role decide what the focus of the mission is going
to be. You can suggest one of the ideas mentioned
above or see what they come up with.

Re-create the rocket as before. Ask the cadets to get into
their Space suit and check their oxygen supply. Welcome
them on to the rocket and go through all the safety
checks together. When ready contact Air Traffic Control
and prepare for Take Off counting down as before.

Remind the astronauts about the very strong
winds, show by example how they have to
struggle to make their way around.

Focus of the Mission

•

Blast Off

Embarkation
The Astronauts once again prepare for their Mission and
take off in the rocket as before. Look out the windows
of the rocket as before and notice what different planets
you are passing. Notice a planet coming up ahead and
suggest landing. Go through landing routine as before.
Slowly open the rocket door – make the noise of the
door opening and carefully one by one exit the rocket
and start to explore the planet.
The planet is wild and barren with very strong winds
blowing. There is little sign of life or vegetation. Suggest
putting their oxygen tanks on to help them breathe.

•

What might they find on the planet?

•

What alternative fuel can they use?

Respond to their ideas. If they don’t come up with a
solution you could find a spare tank of petrol in the
rocket so you can continue with the journey. Tell them it
is time to return home but they can come back the next
week to do further searching.
In our version some one came up with the idea of magic
kiwis which turn into rocket fuel when squashed. So we
collected lots of imaginary kiwis to put in our fuel tank!
Facilitator Joanna Parkes
Out of role discuss what might happen next week. They
suggest they might meet some aliens so decide to draw
some alien pictures before next week to decide what
they might look like.

This time notice evidence of aliens living on the planet.
Out of role divide the group into pairs. One person is
going to be an astronaut and the other is going to be an
alien. Tell the aliens they are friendly and want to help
the astronauts. You could make props to represent the
aliens. For example: making alien eyes using polystyrene
balls and wooden kebab sticks.

Session / 3

Focus of the Mission

Meeting the Aliens

Remind the group that during the previous flight into
space they landed on a wild and barren planet but they
were unsuccessful in finding their precious object so
they need to return to the planet and continue looking.

Re-cap on the work of the previous week and after a
general warm-up and series of focusing exercises tell the
group you are going to return to the Astronaut Training
School.

Suggest that they might meet an alien this time so
they should have another practise expressing different
feelings and emotions as aliens in beep-beep language.
Show you are happy using beep-beep sounds, then
show you are angry, sad, excited. Ask the children of
they can think of any other feelings they can express
using beep-beep sounds?

Ask the astronauts to try to communicate with the
aliens. They should use the alien beep beep language
and gestures to find out if they are friendly and helpful.
See if they can ask for some food and water. Maybe they
can also ask the aliens if they know anything about the
object they are looking for.
After a while ask the astronauts to return to the rocket
and find out how they got on.
Suggest to them that the object they are looking for
isn’t on this planet so they should return home and try a
different planet next time.
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Session / 4
Landing on Mars
Summary
The rocket lands on another planet. It is red and hot
with live volcanoes shooting flames up in to the sky. The
astronauts have to find a way to safely make their way
around the volcanoes.
When they get past the volcano they meet two aliens
– a friendly one and an evil one. The young astronauts
have to creep past the evil alien without letting him see
them. He captures them and puts them in a prison by
the volcano. Two young astronauts escape and trick
the alien and help everyone else escape or the friendly
alien helps them escape. The evil alien is very angry and
chases them to the rocket. They have to take off very
quickly and take off away. They don’t realise that the
friendly one is hiding on the rocket

Ask the group to re-make the rocket.
Put on the Space suits and get into the rocket. Do all the
safety checks and count down to take off. This time
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point out a red, hot planet and suggest you land there.
Count down as before and land on a new planet. Open
door as before and carefully make your way out of the
rocket.

When they are safely past the evil alien they run for the
rocket and jump in and take off very quickly. When the
rocket is up in space tell the astronauts that you think
the friendly alien has crept on to the rocket with them.

Step out of role and ask the group to sit in a circle and
give each person a piece of fabric. Tell them the fabric
represents the flames of the volcano. Ask the group
to practise making small, low flames and then bigger,
higher flames. When they have practised making the
flames see if you can work as a team to make a series
of low flames and then one big flame at the end. You
could follow a pattern such as 3 lows followed by one
big flame.

They try to communicate in beep-beep language to see
if they can say Thank you for helping them escape. They
could try to offer him some snacks and little presents to
show they are grateful.

One at a time each pupil should try to make their way
around the volcano – they can move when the flames
are low and then crouch down and protect themselves
when the flames are high. When everyone is safely past
the volcano tell the group that you think there are some
aliens around the corner.
Out of role tell them you think there are two aliens one of the aliens is good and one is evil. The evil alien
appears to want to capture the astronauts. He is sitting
on a rock watching them. His eyes don’t seem to be very
good but he has excellent hearing.
TinR as the evil alien. Sit on a chair in the middle of the
room with your eyes closed. Ask the astronauts one by
one to slowly and quietly creep past him. If he looks
their way they have to freeze.
When they are all past him he looks up and laughs as
they have walked into a trap. Gather all the astronauts in
one area of the room and guard them as the evil alien.
Step out of role for a moment. Chose one person to be
the friendly alien. Ask them to help the astronauts trick
the evil alien and escape. Remind the alien they can only
use beep beep language.
(In another version two astronauts escaped and helped
the others get free)
Go back in role as the evil alien and let the astronauts
find a way to escape.

Session / 6
The Return to Earth.
(Below are two different options for the final session
that took place with two different groups.)
Summary: The Astronauts return to earth. There are a
group of photographers and journalists there to meet
them. The journalist talks to each of the astronauts and
hears about the mission. The photographers take lots
of pictures of the brave astronauts. Everyone wants
to meet the alien and get to know him. They are very
excited to meet an alien.

Session / 5
The Frozen Planet

Additional option

Summary
They land on a third planet and discover it’s a very
cold, frozen planet. They get out to explore but find
themselves in the middle of a blizzard and snowstorm.
They realise the engine on the rocket is frozen and they
can’t take off. They don’t know what to do. They realise
the alien who has been on the rocket with them since
the hot planet has very hot skin and produces great
heat. They have to negotiate with him to see if will help
them and give them some heat to de-frost the engine.
He agrees and they de-frost the engine and so can
continue their search for the object they are seeking.
The alien helps them find it using beep beep language
to let them know where it is hidden.
Tell the group that you are returning to the story and
you are about to travel to a third planet. Re-create
the rocket and ask the group to go back in role as the
astronauts.
As you are flying through space tell the group you’ve
seen a new planet coming up. It seems to a covered in
snow and ice. Land on the planet as before. Open the
rocket door as before and step out on to the planet
and find yourselves in the middle of a blizzard and
snowstorm. Narrate the scene as the astronauts battle the
snowstorm to search the planet for their mission object.
After a while call everyone back to the rocket and tell

them there’s a serious problem. The rocket has frozen
in the blizzard and they won’t be able to take off until
they de-frost the rocket. Ask the group for their ideas –
what can they do? Depending on what they suggest you
could also suggest that you noticed that the alien is very
hot and seems to radiate a great deal of heat.
Ask for a volunteer to become the alien. Can they
persuade him to help them de-frost the rocket? – only
communicating in beep beep language.
As a group see if they can work together with the alien
to de-frost the rocket so you will be able to travel on
when you’ve found the missing object.
When the rocket is working again tell the group its time
to continue the search for the object they are seeking.
Suggest the alien might be able to help them locate the
missing object. Ask the alien to communicate with the
rest of the group through beep beep to tell them where
the object is hidden.
Ask the group to hunt everywhere to find the source and
location of the object following the alien’s beep beep
directions.
Once they find it and ask them how they are going to
safely bring the objects back to earth.

The astronauts overhear one or two crazy scientists
(TinR) talking about the alien. They want to attempt
some experiments on him to see how he works and to
look at his insides. They are planning to take him away
from the astronauts when they have finished taking their
photographs. Out of role, help the astronauts to come
up with a solution and a plan.
Example of a group solution
In one class, the group decided that two young
astronauts would come to save the alien. They would
pretend to be plumbers in order to enter the Scientist’s
laboratory and find out where the alien was being kept.
They distracted the scientist and helped the alien get
away. A policeman and a judge then arrived and when
they discovered what the scientists were up to, they

were very angry with them. The Scientists were arrested
and they had to say they were very sorry and promised
to never hurt the alien again.
Ask the class to recreate the rocket for the final time.
Find a special place to store the special object.
Make sure the alien is safely on board and go through
the safety instructions with him. Take off as before and
wave goodbye to the icy planet.
When travelling through space receive a message to
say that a large group of journalists are waiting to meet
them when they land. They want to know all about their
mission and meet the alien. Practise what you might say
to the journalists.
Get ready to land the rocket for the last time.
Step out of role and ask for two volunteers to be
photographers. When the door of the rocket opens ask
the photographers to take pictures of the astronauts.
Set up some official photographs of the astronauts and
the alien.
Out of role divide the group in pairs. One person is
going to be the astronaut and the other is going to be
a journalist. Write down some questions the journalist
might ask.
Back in role ask the journalists to interview the
astronauts and find out all about the mission.
(the additional story with the scientists could be
inserted here).
After the interviews the astronauts have to decide what
they need to do to help the alien if he is going to stay
on earth for a while. Where will he live? How will he stay
warm? What will he eat? How will he communicate?
One group made a house in the corner of the room for
him and they made food and presents to welcome him
to Earth.
Then there is a big ceremony to congratulate all the
astronauts. A very special visitor arrives to give each of
the astronauts a special medal and congratulate them
on their brave work in space.
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Ideas for Music
Music can be a very useful tool to help develop a mood
or support the drama that you are endeavouring to
deliver with your group.
To get you started, we have identified some musical
suggestions that you might find useful when developing
a drama with a group of children.

Musical suggestions to accompany The Great
Adventure of the Dragon’s Egg:
• Music of René Aubry
• Soundtrack to the Pixar Movie Up (Contains lots of
great mood music for intrepid explorers).

Musical suggestions that could support a range of
Dramas:
• The Music of Ennio Morricone (For many different
adventures)

Irish publications:

• Nocturnes by Chopin ( for times of reflection or to
highlight a sad or serious moment in the drama)

Step by Step Together by Joanna Parkes and Sarah
Fitzgibbon

• The Penguin Café Orchestra (a lot of good tunes for
focusing on tasks or team building)
• Piano Concerto No.2 Allegro Opus 102 by Dimitri
Shostokovich (if there’s a key exciting or dramatic
moment that you wish to accentuate during the
session).
• Carnival of the Animals by Camille Saint Saëns (a
broad range of moods are contained in this music).

• Soundtrack to the Movie Miss Potter (Contains a lot of
calm and magical music).

• Pomp and Circumstance, Marches 1,2,,3 and 4 by Sir
Edward Elgar (Particularly good for Soldiers, Knights
or the approach of Royalty).

Musical suggestions to accompany A Mission
to Space, The Maiden Voyage of the Young
Astronauts Academy:

• The music of Estonian composer Arvo Part
http://ie.search.yahoo.com/
search?p=arvo+part&fr=iphone&.
tsrc=apple&pcarrier=eMobile&pmcc=272&pmnc=03

• 2001 Space Odyssey (Music from the Motion Picture
Soundtrack).
• Star Trek, Into Darkness (Music from the Motion
Picture Soundtrack by Michael Giacchino).

Musical suggestions when developing drama for
Early Years:
• Early Years Composer ,Fiona Kelleher
http://fionakelleher.com/blog/
• Hushabye by Hayley Westenra (calm music, characters
sleeping, time out, embarking on a sea adventure).

Additional Resources

• The Music of Irish Choral Ensemble Anuna
http://www.anuna.ie/

http://www.nayd.ie/resources/publications/#Step By
Step Together: Drama and Development Education in
the Primary Classroom
http://www.nayd.ie/resources/publications/#Step By
Step Educational Drama: A Cross-Curricular Use of
Drama in the Classroom
Classroom Drama – A Practical Guide, Primary ABC:
Dublin (2007). By Una McCabe
Discovering Drama: Theory and Practice for the Primary
School (Gill & MacMillan, 2006). By Paula Murphy and
Margaret O’Keefe.

British publications:
With Drama in Mind, Network Ed. Press (2004) by
Baldwin, P.
Planning Process Drama, London: Fulton (2001) by
Bowell, P. and Heap, B.
Structuring Drama Work, Cambridge University Press
(1990) by Jonathan Neelands.

Early Years and Drama
• Ackroyd J. & Bolton J., (2004) The Teddy Bears Picnic
and Other Stories, Fulton.
• Ackroyd J. & Bolton J. (2004) Pirates and other
adventures. Fulton
• Toye, N. and Prendiville, F. (2000) Drama and
Traditional Story for the Early Years, Ideas 1:
pp. 9-15 & Ideas 8: pp 95-103

Website Links
Drama in the Curriculum
http://www.curriculumonline.ie/en/Primary_School_
Curriculum/Arts_Education/Drama/Drama_Teacher_
Guidelines/School_planning_for_drama/Curriculum_
planning/Curriculum_planning.html#top
National Council for Curriculum and Assessment.
Curriculum Guidelines for teachers of Students with
General Learning Disabilities, Dublin NCCA. Available at
http://www.ncca.ie
Special Education Support Service www.sess.ie
Irish Society for Autism: www.iol.ie/~isa1/
The Association for Drama in Education in Ireland:
www.adei.ie/national-research.html
The Aspire Ireland Drama Programme:
www.aspireireland.ie/Aspire-Services.3_Drama.htm

Drama Worlds, Heinemann (1996) by Dr. Cecily O’Neill.

University of Kent: Imagining Autism Project:
www.imaginingautism.org

Beginning Drama 4-11, Fulton (1998) by Winston, J. and
Tandy, M.

Mantle of the Expert www.MOE.com

Drama structures: A Practical Handbook for Teachers
by Alan Lambert and Dr. Cecily O’Neill.
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